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) LANGUAGE '
THE lMPORTANCE OF TEACHER AND QTUDENQ ATTITUDES ON ACHIEVEMLNT IN

BILINGUAL-BICULTURAL. EDUCATION
M. Beatriz Arias, Ph. D\S Tracy C. Gray, Ph.D

There has been a growing interest iﬂ\the ssue of attitude toward

language from the perspective of teacher ;RC child in an attempt to

discern the important ingredients in a model biligguzl bicultural
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program. - The . -following paper attempts to-éxamine the studied in this

area in order to draw some conclusions which Will ultimately affect“ -

\
\

educational policy. o ' ‘\
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. Evaluative reaCtions toward speakers of.various languages and dialects

haﬁe been widely studied during the last fifteen &ears. In 1960 Lambert

and his colleagues used the match. guised techpique to compare reactions to

two languages, English and French. This technique consists of utilizing

two distinct sample_épeech petterns from the same individual which are -

proportedito be from two different individual° " It is an effective way

to elicit attitudinal responqes fron‘subjects in an experimental setting.

They found that the subjective evaluations of speech are afﬁected by associa—
tions made with stereotypes held-about_the najority and minority language
groups. Canadian French speakers agreed with English speakers.in rating their
own language lower on most personality.traits. .The French subjects evaluated

. . . H
the English guises of the Speaker significantly more favorably than French

guises for the following ten traits: height, good looks, leadership, ‘intelligence,

self confidence, dependability, ambition, sociability, character and likeability.
A similar matched guised technique Was used for Arabic and Hebrew (feﬁbert,

Anisfeld, and Yeni-Komshian 1965).

._.
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The results of this study indicated that evaluation of language are usually
. i » N . ‘

not avatlable to conscious elicitation, but are readily and consistently

expressed in perqonality judgements about different qpeakers.

Tucker and Lambert {1969) study tend to support the previous findings.
AN

o

‘Their study sDowed that Southern Blacks have more-favorable inpressions

" of people who use what some linguists refer to as Standard Network Style
Erglish than they do of those who speak with their own style. However, the-
findings did indicate that the interriewees nere‘more impreased_with

. their own style that they‘were with the speech of educated Southern
Whites and of Blacks who try to become a "white" in tneir speech by

Fad

exaggerating the nonfblack features and over coﬁrecting their verbal output.
These stu%ies illustrate the phenomena of social stereotyping. ‘That
is, certain language or speech cnaracteristics are associated by\the listeners
with personality traits, sociaI’étatué, educationai backgroundsf and even
the appearance of thesspeakers; These matched guised tests do not contrast
. indlvidual features of language, but rather they record undifferentiated
responses to th4 language or dialect as a whole.
The area oL 1anguage attitudes has become a vital component of sociolinguis—'
:tics research. In New York City, for example, Labov (1966) ound that
sociaily stratified dialect characteristics serve as cues~whan.£35teners
attempt to gue;s the occupaticns of speakersz. In Detroit, Sﬁﬁy'a%d his colleagues
' (1967) found a high degree of correct identification of speaker's race and
social statuefbased upon as few as 30dseconds‘of recorded speech. Williams
(1970)-nas_oeen concerned with teachers reaction to speech. In his work he
attempts to iink attitudes and other behaviors in the following-matter

N
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in a situation{ (1l)speech type serve as social identifiers (2)these elicit

stereotypes held by ourselves and others (including ones of ourselves$
{3)ve tend to beh?ve in accofd with these stereotypes anc thus (4)translate
our attitudes into a social feality. (p. 474)

: - l

-He found that teachers,iwhen listening to a sample of children's' speech,

1

used - two underlying dimensioﬁs to make judgements about children's

HsociaicstatUS' ‘confidence e;gerness largely a measure of fluency,

- '““\“"

inversely Telated to incidence of silent pausing, and "ethnicity-nonstandardness"
spundlng ethnic and non-standard in ones use of English. Williams derived
these dimensions from his previous study (1970b).

The technique implemented to arrive at these semantic differential scales.

\ '

was to present small groups of respondents with audio tape or videotape
speech samples and then to get people to comment ' freely upon their impressions
of the samples. The respondents were teachers or student-teachers and the

s

samples were from 5chodi children. The teacheré were asked to give their

‘opinions concernimg;the child's progress in schoﬁl, whatvthey thoﬁght oflhié
. édUcational background, and how th;y perceived hié.gpeech and‘lénguagé. Frdm
. these qﬁestiéns ﬁilii;ms was ﬁgie to deri?é ana identify adjectives that
Iteache;s frequenFIy used in.talk;ﬁg aBoutfchildrén ;s well as the pq;ticulgr
o referénds to:wﬂich theée adjectives were'applied, The referents were

"\- ethniéity--nonstandard and confidence--eagerness. For example:

- . The child- seems:

hesistant R e P : : ‘
The child's family is probably )
low social status : :

thigh social status




The speechusamples used‘in this study were excerpts from ‘the children's
responses to standard questions.in an interview sitUation. The content
of the samples was not controlled, consequently what was said by the
child, how the message was organized; aad errors in syntax'coUldfhave
affected the teachers' judgments} confidence-eagerness in speech was
related to the perception of the chlld as reticent and ‘unsure in the
interview speech situation. Willlams found that charzoteristics that

underlle ethnicity Were .deviations from standard English such as non-

! \y’

standard syntact1c construction, e.g., (He be going), and onstandard

pronunciation o selected phonemes. Perceiving a child as unconfident--

1

reticent and.fionstandard in hls/her English wag associated with judging

him to be of low social class or sounding dlsadvantaged." —

—

e

It should,be noted that Williams‘does do account for culturally
. ‘ ,

different behavioralfattitudinal factors that might affect a child's

'speech.sample. For example,'how‘the=child‘perceived the interviewer

may have affected his taped sample. Nor does he conclusively relate

teacher attitudes to a child s speech as affecting the outcome--the

child's learning. However, theze does seem to be a relationship between

a child's speech characte;{stics and the teacher's impressions of him,
N N . . ‘ . . T
even though in Williams studies the speech samples were not equated for

content.

Taylor (l972) also examined teacher attitudes toward student

speech. He attempted to assess teacher attitudes toward language differences

specifically related to black English by use of a{LikertQtype scaling

instrument. ' This measurement has four content categories with regard

: 'd5
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N O . . :
to black Engllsh and non-standard ‘dialects: (1) their structure

and inherent usefulness (2) the consequences of using and accepting
them in the educational setting (3) the philosophies concerning the

use and acceptance (4) cognitive and intellectual abilities of the

'p@akersf *The scale-was administer nationally,to teachers Bnd

\
\

the\data was analyzed with the following teacher variables in mind:
geographical location, sex, race, field(s) of college degree(s), number
of years teaching experience,"grade assignment, racial composition

of school and parent's education.

LY %

The most'interesting outcome of this study was the variation of

o

teacher attitudes toward the'preceding content.categories of non-standard'
and Black English. Consequently; teachers did;not appear'tovhave.a single,
generic attitud tggardpdialects but rathér differing attitudés depending
upon the particular aspect of the’dialect.in question. For exanple, in
content areas that did notAhave to do with the structure of non-standard

. and bJack dialects, the majority of teachers revealedvpositive‘to neutral
.0pinions. By'contrast, in thélarea pertaining'to structure,lthe'opinions
were evenly distributed; Taylor concluded that American teachers onA
the»whole, we fuvorably'dfsposed toward language variation, although

- . they do-express some negative‘attitudes.l Ano:her finding'of interest

‘ uas'that the number of years teaching;eXperience was the most important

biographical variable which. accounted for teacher diff=rences. Those

teachers with three to five years teaching experience had significantly
more positiﬁe attitudes twoard dialect variations than’ teachers who
_were just beginning their careers- Or those with ten or more years

experience.
'.‘. . \\_ . L — . I - l . 6 K. . ' . . /’// .
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Lambert and his colleagues (1972) sought to explore the influence
df speech style in relation to other personal cues on the fo:mation of
_teachers' expectations of pupil behavior.3 They used compositions, drawings,
photographs and speech samples from third grade boys. The materials were
.evaluated by several groups of student teachers.. This was followed by
another ‘evaluation by a second group of student teachers. They were

: asked to give an impression of each child, using all possible combinations
=)

of the materials (drawings, speech sample, etc)f Lambert predicted that

speech style would.have'a\powerful effect upon, the teacher's evaluation
of each child even with other cues to consider. The results showed
that those boys with good voices (as defined by cqmponents of speech

- A ‘

‘style; pronunciation, spead, intonation, pitch, quality, Fnd individual

chat:cteristics) were evaluated more favorably than those\wi‘h poor

|
voices. Speech style was’ important and its effect did not diminish

even when combined with other cues. {t is important to nﬂterthat )
teachers’ perceptions were not only dependent upnn one cue because

cues other than speech showed their effect. \
In a study that. presented student teachprs with videotaped

.

side views of children, Williams_(1971)_attempted to show hpw . -
stereotypes affécted evaluations. Audio tapes of'the-standard English
passage were dubbed onto the videotapes of.the children.from the three
ethric groups. He found that the same speech sample was rated duite
differently depending upon which ethnic guise was presented. dConsequently,
the black child with a standard English.sound track was rated és more
fethnic-nonstandard" than was the Anglo child. The.Mexican 4merican'child'




was rated as-markedly less "confident-eager'. The implication is
‘that the visual image ofvthe child on the videotape triggered a‘cne

in the perceiver of that type of child. This elicited a stereotype,

and the presentation was judged relative to that stereotype.}'Williams

concluded:

persons tend to employ stereotyped sets of attitudes as .
anchor points for their evaluation of whatever is presented
to them as a sample o. a person s speech. (p. 254)

His research is limited by the factors of "ethnicity non-standardness

, and confidence eagerness and also small sample size.

In a study\which essentdally replicates Lambert's work, Arias (1976)
studied the same variable with regard to the spoken English ot Merican

* American children. She used photographs of the students, speech samples
o \

of standard American English and non-standard ethnic: (where some Spanish

. i | . .
lexical items were present) aﬁd'drawings from the third grade Mexican

- -

' \
American boys. The results of! this study indicate that the student
. B . \ .

teachers evaluated more favorahly.those'students whose voice quality,was
.1 E .

good Additionally, the boy'S‘speech‘sample (where the ethnic non-standard
was compared to the ctandard American English) was found to be important

in combinatim with other cues.g
e A ‘ J ) -
‘=“Another related study fodnd that'«tandard American Erglish

..
ﬁ

intonation, possible language pathologies and predictions of reading
: achievement were areas which yield low reliability even awung the
"experts" (Natalicio and Williams 1972) "Their work with Mexican American

children indicates that the inability of experts to predict reading




samples of students' speech should serve as a cautionary signal to teachers
‘tc-limit any assumptions of a student's ability which are based soleiy-

‘ .. /
on oral language production. -

7

' These studies show that'evaluatiye reactions are made.given certain
speechlsamples.i Additionally, it'can be concluded that teachersftend'to f
give stereotypical evaluations when confronted with different cues (spcech
style, vtdeotapes, drawings. and compositions) However, the research

* has yet to provide conclusive data to substantiate the underlying assumptiop ;{ ‘ 2

of these research studies, i.e., that teacher's attitudes affect the . ”

perfo ncé of the child- More Specifically, that the teacher 8 atrztudes

' toward the speech of the child will afffect his learning potential It.would

\
‘

be usefu1 to conduct a study to determine, if in fact, there-is a direct o
an i Z
. -

relationdhip between teacher attitude and student péfformance. This hypothesis ”///

s
/
e

\
hag been bresented before (Beez 1968 Rosenthal, Jacobson 1%68; Meichenbaum, '///
i ive
Bower and\ROSS 1969), however certain methodological problwms in the researhc

P

design have raised- questions concerning the validity and generalizab/i};y of - \
the data. '

“‘ . - O ///
"CHILD ATTITUDE STUDIES . S
\

f

The preced ing section of this paper has been con erned with research
related to teachers' evaluative judgments of children'é speech. This section
will review the prominent research dealing with the child 8 attitude toward

the language and culture in a second language learning situation. It is

'\

important to examine those contexts which maximize the child's opportunity

Q ~ﬂ_;fﬁ AR T - ~£§‘ S .- _'f o .
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for language learning outeide of his/her lhitialAlangdagﬁ'lchrniﬁﬁbc

Lambert (1972) huve stressed the attitudinal facet/of moctgé;fij? S

2

liﬂzuiQt;£9

Social psychologists would ey
. mastering 2 foreign langusg
. on intellectual cana.

- also on the lez
TOup involve

: . his | attitudes t
L re&cat’tives of tha*&gﬁpup, and his willipgneﬁs o
4

a : ’ . > !v. . ! ‘/{/
f . 7 “/
xpvfacncc

4

In thelr codprehenstive study of ianguage_ic%%ning'Caz%nei/égdﬂz<“/

L]

ot . that sv.;(/cesf,in/
would ‘depepid not owiv

ty apd language Aptitud “but
ér's per: eptions of “the ozzgglethﬂo-
6Td ‘rep-

_/{Hentify enough to a

/

L '

distingtive as fots of
behavior, linguistiv,acd non-. 1nguis:i that
)2)

Lharacterive that ?;6er gr:;y&, (v‘/} ' ,Z{
i -
y ;

Lambery views the learnzng of a second lan& ige in much &hq

same- uay that %owrer (1960) vinus first ldnguage learni £,

They would

/

agrec that this is motivated bv a hasic;desiti/to commynicate with, o

become sxnilar to. and- to be a pdrt of the }ich of valued peopfc *n

£

i

Oﬂn 's environme =, first family mcmbers aﬁd then others 1" the iirzuistic:

a

_Expanding this to seconi/7énguage acquisition, Lambert

postulatés'tﬁat the succe59fu1y laaéner of a second language also has

to iaentifv with membnrq of anot/ﬁr linguistic cultural group and be

uiliing to take on very subtle éspects of their behavxor, including their
e

distinctive style of speech ?éd their language. Studxes at McGill Hn*vereity

have suppozted Lambert's ei al.

of 17ééuage learn*ng ‘Ihis theorx states tth an individual successfull}

ac

1Y) ich characterize members of another linguistic-cultural group.

theﬂrv of the. social-pqychological aspects'a

/

iting a second 1anguage gradually adopts vatious aspecta of behavior

The

learner's ethripcentric tendenciés, his/her attitudes touérd the other

'.gtoup{ and orientation toward languaée learning are believed tg/regulate

or control one's motivation to learn and ultimately the success or failure

in mastering the new language.

The lcarner's orientatioq/is thought of \

* el
: \

fq.‘_‘"- o ./ X



- being "tnstrumental’™ §n frow 1 t¥e purposes of lanpuape study rellect a
P 0 ¢ pury i ) H
. : ; , .
. afs - A , < oy .
move utilitarian view toeards chf IAEVSRe, such ax petting ahead in ene's
occupation, 'snd “integrative” 1§

J the student is oriented to Lo iearn more

-

atout the other cultural- commuity as 1f he desirod te becors a mestoer of

i

e T . \

e aa . b .
This theory was rcsied in three ~eptonal setrings of the United
States: Maine, Comnecticut/ and Sew Otlenns.' English speaking Ameifcaa'

high Sﬂhdoi;studénzs stﬁdvfng Frehsh in the birulturdl/,ﬁmmunXtivﬂ of

Louisiana anc Maine where, thc frcnch langnge and t'nd tions are :tii!
-aiive. were camparea uz;n/ucndents id{.a tvpicallv A“erican comwu ity
. " -

in Correcticul, where atd&enzs studying French have-thg EutOpean'French

! . : B
pecple 4#.4 ref rcnce grouv The vafiable gxamined wére'idfétltgeﬁce~~

! I

aptitudc and at Li'udinal-mo;;cac.anal factnrs' The biculturai 4ettio&x

, o v

erm;tted the 1nx?sti* rs to examine the roIe ot at:itudes uorking
p

in tvo waxafﬁ’atritudinnl disposition of Anw'lcaﬂ s:d?ents cﬁward
o RN |
linguistic minor'cy groupgs 1in thelir immcdiace environment, and che avtd-

'Atudes of members of the cultural minority group toward the genvral
culcure abou: them. A different atti%udinai founda:ion for the desiro

1te}1éarn French was found n each s;tting In Louisiana. motivation

i

appeared to bhe derived Trom a strong pa*ental encouragement and personal
satisfaction for ‘the studen: himself in his at:empt to learn :he 1anguage.

,In Haine the motivation eeemed Lo be foste#éd by the students 1dentif1cat£ou

y \ .

with their French teacher. In Connecticut the students had a strong
: ’ P
1ntegrat1ve oriencatian toward the s:ud) of the 1angnage, :

The French Amexicans in'Hainé, with a étrbng instrumental '

. o - . |
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Aruitoxt provided by Eic:

L P, ] s o Iy
‘orientatien toward French, coupled with parental encourapament !k do wirll

.n °

- . : f

.

demonstrated outstanding sxills in var Lous ns nects of Fsgn:h it Eami

Wt

supported imstranental approach offers the Frencheamericin a resl ohancd
of beroming biculteral. The French Ampriisn students in Louolaloana with.
parciculardy favorablo attivuedes twoard dheiry oary cultueral group, along

wit % COMPETLNTe £ Englishyy worg dulstandipy o VavioRs. measofos ur¢f1c¢vnfy

~

; ) . N

Lo French. Thiﬁ would supqedit Chat French-Americans who are content and

ca*aorrab'e u‘t! beth facets of thedr cultural and linpgsistic beritage are

@

1 ) - .
payeholopdce al‘“ free te bueiode full B dingusls”™  {Lazbhery aed Gardnor.

1972, gL 138, , !

'

The rescarct in the area of pupila' artdtudes fu oa bilinguysl
environment suggests that age 5 an fxporrant waviahle. Anlofeld and

Lamhoert (1964) studiod the artdtudes of 1 gr-vear-0ld French Coanadlan

> .
"

children and found noe preference for the English-spesking puises, This
was clearly in contrast to Lamberw, Hoedpson, of al, (1960) whoe found

such 3 preferencs among Jéul' ”renfh Canadians. Anisfeld and Lembert
cuntend tha: chiidrcn ar lhih age have neg vo"oevvlcpvd thiz va& of

lasguape preference based on the valuey of the majority language grﬁup,

~

Thi@ hypothesis i¢ supported by 3 sfudy conducted in Wales (Shavp, Thgmﬁﬁ*

Francis, © al. 19737, The resules of thetr study shew sin inaverss reldcion-

ehip betwren agv and positivc attudes towars Uelsh. i.u., a8 Welﬁh childran

.

get older thelr’wtci ude - zoward Weish tends te becony less positive whilv

their attitude,tovard Engliah beccmzs more positive, -Thq:q.wﬁ&_a qignificant
. j . ' A _
inne?qciian between sex and age; L.e.y gxria'favmred Welsh more than boys,

élghbngh‘:hcre vasé no sex d%ffe:?uée 1n_a:titudea towatdfﬁngliéh.

u.
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el The work of Schneiderma1 (1975) with Erench’ Canadian school
s _./_ . )\

:chi}dren Leads to dispu:e :he aforementxoneﬁ hypotheses. Bet stud> way !

1t

.4

designed :p determine the denelopment ex the language and ethnic attltudeSl

[ I 4

. 0f children 1a the asaimilanxve ‘stage.  Shet hvpothesired that :he.olde
children 1n the saﬂple woulc oxhibit more faveratle attitudeq toward the
English cul:ute, as exempl*fied by an English speaking puppet than Ehe
yonnger childr&n This aqsumptLon was based~en thp empirical obsgrvgtion
af the childre 5 language hchavior. that ist the sixth gradé chiiéfen '

w

speak moYeE Euglish than thv kindergarten childven. Also, according 45 o

"‘¢k

#?igbrt ilﬂﬁu\ miacritv grouv ch‘ld:ﬁw 1n early adolescence Téject thelr

&

.
dwn gtaup and- adcot the va'ucs of the majariny culzure. Tha-resultq o‘

:ha &c£ ¥ cample:;ix son:radiLtcd nerfhypochesis._par:&cularly in ch?.
‘ c&se ef LhP ma,ﬁs The. Qlder grwups ef males a:%éined & considerahxx
- H‘gher %ercenta#g ;‘.;acal possible score poiut; ;gén tﬁe ;eﬁnget group.
: lndicnting a-mote favorahLe acticude to the Fre;ch pgppet than that showed
}v the &lnd#'garten boys. Ihe k}noe?gnrten boys have a ra;hcr neutral

-

reaccion to Lhe puppetﬂf al:hough the) tend to’ Iean verv sligh: y in

?*favot of thc English punpet.:ahe femﬂles are equal;# fanfable :o Eh\
. P i
French puppot in uindergar«en and sfxth*zrade. Femaieb exhibit greatpr

u_“preferencu for thg Frwnch pupgec Lhan males, ex»ap: 1n “the uﬁird and fourth .-

grndes The 9ixth grade boys have almost rhe same Iuvel of pteference for
ﬁ%‘ e ~ e ot '. .
the French ﬂuyﬁ&! as the. ﬁixth grade girls T o . ot

.‘ - -‘. . . : ~

<“Schﬁéidcrmaﬁ:codciﬁécﬁz
_ The imy‘ication for future research uith gthnic
ainorities is thac' a differenziation of language
- and ‘ethnic¢, at:ttudes will have to be. considered
88 ‘an in:egral ynrt of the experimencal design.




; : | )

',_The -ougcome of. such research will Tead to a clearer”
.notion of the reXationship be:ween the pragmatic and
emotive motivations for -language’ choice by bilinguals,
and may contribute to a better understanding of the
distinction between integrative and instrumental

- motivations in setond-language learning.

i

-

. -1t is evident from the existing research that many questicns
. o '3 N ] . . : .
remain unanswered in this area. Further investigatidn 1s necessary’

in a variety of settings for this.research has implications for both

v

bilingudl education .and second 1anguagc learning

/,

v o4 o . ' . .
< . . . .
/

IMPLICATIONS. FOR BL1LINGUAL-BICULTURAL EDUCATION -

ERDY

Rawirez and Castaneda (1974) support the theory of cultural

‘democracy as an integfal cdmponent fer wil .lassrooms, pa;ticularly
with regard to the b culztural Lhild s ability to maimize his her learning

poteﬁciél.. They Sbeak of the goals of cultural democrgcy as being

’

“the gbilify to function effectiveiy in afnd the resp™sibility to
contribute te developments in both oultural worids." Another goal ofl~
avbipultugal education program is bigulpural identicy uﬁerein‘the'chilai
has been able to explorgtbo:h of the ;ultures;in the school, and the
socialization praéticesiof each pertaining to cultural values, langu;ge‘

and heritage.vteaching styles. The integrative orientation to language

i

learning and cultural democracy are cleariy.interrelated.

~The evidence thar a bilinguél-bicultural program can affect

the attitudes of thé’Bipuliﬁ;él child 1is sﬁown in the work of Politzer

and Ramirez (1973). They asked third'grade-childfbn to respond on a

sematic differential scale to three variations of accented Engiish anyd

‘one Spanish guise. Interestingly, they found that. L

13-
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K\- . ~Mexican American children’in the bilingual sohool
o ' - have a positive attitude- toward Spanish and Spanish o
. . spealking people that is absent among the Mexican
Americans in the monolingual school. (p, 11}

’

>

In an effort to assess the extent of cultura he.erog‘nity both

~

fu between and within ‘the Anglo and Mex1can American ¢ hnic groups, Azias

'~(l975) developed the Cultural Identlfication Scale (CIS) bhe studied'

" the responses of fourth and sixth graders participating in state imded

>

billngual Spanish/English programs throughout Calii:rnis ard found that
they fell into three distinct categories of cultural identifisaflon.

(1) Traditional Anglo American, (9) Bicultural (botz ¢nelo and Mexican

&
7,
._, <

”?-value systems, and (3) Traditional Mex1can. While rnildcep o! both etunic

groups. were distributed within the three categories, intrag oup vari\bility
was’hore'evident ‘within the Mexi "an~ethnic.group.' Approximately 33%
‘ o£ the Mexican students identified with the traditional Mexican culture.

N However, SlZ‘of this group had adopted some of the Anglo cultural values

as exemplified by the Cl , whilezretainjag evne of their own traditional
7 B .

- o?ltural values. The results alsc indjvaten that 16% of the Mexican

children identified completely with the traditionnl Anglo_Americsn

culture The overwhelming matoritr of 710 nmerican children -dentified

///' with the traditional Anglo culture. Interestingly, an analysis of the

. data by subscale indicatsd chit the Angio Anerican grtup +endued to stay

*

well within the limits 5f wh ¢ r.uls e ~alled the Anglc cutt--al boundaries.
The Mexican group, on the oth + hand, tanded to .anta2c wirhin the 27cultural

category, expressing identi‘rCaLlrn with both cultural groups Arﬁnq

study underscores she ~eed [or educators to taka into acco;nt iae lLatero-

geneity of students ivom all cultural grecps. She :oncludes by stating:
/- o




. . AN

- "Traditional culture has'its‘place in the classroom, but not at the

expense of creating misleading stereotypes.' -
¢ ) . N ] ' -

The research indicates that the inclusion of a policy of cultural

-

democracy in the classroom will enhance the derelonment of positiVe
"integrative' att1tudes toward both cuItures on the part of the participating
:students. If they view the other community with favor, it is predictable
-that they will do well in their attempts at second language learning

Complementing this approach would be the manner in wh1ch the’ program is

conducted The teacher s att1tudes are of .relevance here. How does
»she/he present the two 1anguages? Are they bothugiven equal etatus?;
The learning enyironment for‘maximizing the child's progress‘infa
bilingual-bicultural or second 1anguage iearning program are infloenced

by two complementary fa:tpors. The challenge for educators is to provide

the "ambiente' where the child's attitudes and the teacher's attitudes

2

toward each other s language and culture are given positive value, ctatus,
N
and 1mportance. This environment is an important step in creating

.. -

positive learning experiences for all children.

’
1
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